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Аннотация. Данная статья посвящена рассмотрению использования лингвострановедческого аспекта как 

инструмента мотивации к изучению английского языка. Предмет иностранный язык относится к сфере, которая 

представляет интерес как для государства, так и для частного лица. На сегодняшний день английский язык 

приобрёл статус языка глобального общения, и каждый человек стремится хоть немного овладеть им. Поэтому 

перед учителем встала сложная задача: научить школьника мыслить на другом языке, а не только говорить. 

Abstract. This article is devoted to the use of the linguistic and cultural aspect as a tool of motivation to learn English. 

The subject of foreign language refers to a field that is of interest to both the state and an individual. Today, English has 

acquired the status of a language of global communication, and everyone strives to master it a little. Therefore, the teacher 

faced a difficult task: to teach the student to think in a different language, and not just to speak. 
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The subject of foreign language refers to a field that is of interest to both the state and an individual. Today, English 

has acquired the status of a language of global communication, and everyone strives to master it a little. 

Therefore, the teacher faced a difficult task: to teach the student to think in a different language, and not just to speak. 

Students can get into a foreign language environment only in the classroom, but this environment is artificial. 

Foreign language education is the transfer of foreign language culture, i.e. that part of the spiritual wealth of the 

people of another country, which can give a person the process of learning a foreign language. This opinion is supported 

by many linguists and methodologists, including: N. D. Galskova, E. N. Solovova, N. F. Koryakovtseva, and others. They 

tend to believe that learning a foreign language is impossible without its cultural component. Researchers claim that the 

effectiveness of teaching a foreign language depends not only on the level of language readiness of students, but also on 

their knowledge of the rules of etiquette, communication conditions, background information, and non-verbal forms of 

expression. All this makes it necessary to study not only the language itself, but also the world of its speakers, their way 

of life, culture, character and mentality. 

Currently, the demand for a foreign language as a means of intercultural communication has increased. Thus, the 

communication of culture and language, highlighting the cultural component in foreign language teaching receive 

particular importance in the context of the competence approach, which, in the opinion of A. V. Khutorskoy, "involves 

the assimilation of students do not separate from each other knowledge and skills, but mastering a complex procedure in 

which for each selected direction there is a corresponding set of educational components, having personally active in 

nature" [1, p.78]. 

The focus on the above approach determines the importance of developing linguistic and cultural competence at the 

middle stage of training. Linguo-cultural competence, in turn, is presented as a base that ensures the readiness of the 

individual for such a phenomenon as familiarization with a foreign language culture. The problem of formation of 

linguistic and cultural competence of students in secondary school makes it particularly important to understand the 

importance of linguistic and cultural competence for successful integration of the individual into the world society, as well 

as the need to teach the language in accordance with the differences between foreign and native culture [2]. 

Effective formation of linguistic and cultural competence is facilitated by training that reveals the features of the 

country's culture, its history, and shows the similarities and differences between the customs and traditions of the native 

country and the country of the language being studied. It should also be noted that the native culture is also learned in 



more depth due to interaction with similar and different ways of perception and circumstances in another culture and when 

interacting with them. 

Let's consider the definition of "linguistic competence" from the point of view of some linguists. E. G. Azimov 

understands "knowledge of national customs, the realities of the traditions of the country of the language being studied, 

the ability to extract from these units the same country-specific information as its native speakers, use it, achieving full 

communication" [3, p.128]. 

Linguistic and cultural competence includes knowledge of the main features and socio-cultural development of the 

country of the studied language and the ability to communicate in accordance with them [4, p. 10]. 

As G. D. Tomakhin notes, linguo-cultural studies is aimed at "providing native speakers with background knowledge, 

in volume, form and content approaching the background knowledge of a native speaker of a given language and culture" 

[5, p. 6]. linguo cultural Studies has the task of studying the language units that most reflect the national features of the 

culture of the native speaker and its environment. 

Lexical units that have a pronounced national cultural specificity are divided into: 

1) Realities are a special category of means of expression, including words and phrases that name objects that are 

characteristic of the life, way of life, culture and history of one people and are alien to another [6, p. 75]. In reality, the 

closeness between language and culture is most clearly shown: the emergence of new realities of the material and spiritual 

life of society leads to the emergence of a reality in the language. The realities have a national and historical flavor, that 

is, they are objects of spiritual and material culture. 

When comparing languages and cultures, it can be revealed that the reality can be peculiar to only one language 

group, for example, in the Russian language there is no analog to the English word "earworm" - a song that constantly 

turns in your head. But it is also worth noting that there are realities that may be present in both languages, but in one of 

them have additional meaning. For example, in English, the word "hand" has an additional meaning – the hand of the 

clock, while in Russian the word "hand" is used only in its direct meaning. As G. D. Tomakin notes in his book: "In reality, 

the closeness between language and culture is most clearly shown: the emergence of new realities in 

the material and spiritual life of society leads to the emergence of realities in the language" [7, p. 5]. 

When studying a foreign language, we come across such concepts as toponyms and anthroponyms, which are also 

the realities of the language. Toponyms include names of geographical features, streets, and squares. Anthroponyms are 

the names of famous cultural and political figures and historical figures. 

2) Connotative vocabulary – words that coincide in their main meaning, but differ in cultural and historical 

associations and stylistic characteristics, which distinguishes them from the corresponding units in their native language. 

The connotation of a word reflects a property of the object it signifies that is consistently United with the designated object 

in the minds of native speakers, although it does not constitute a necessary condition for the use of this word. Davletbaeva 

also emphasizes national specificity in connotative vocabulary and refers it to a linguoculturological unit that has, in 

addition to lexical meaning, various kinds of emotional-expressive, metaphorical, symbolic, mythological meanings, a 

characteristic feature of which is figurative-situational motivation, directly related to the worldview of the native – 

speaking people [8, p. 86]. 

3) Background knowledge is "mutual knowledge of the realities of the speaker and listener, which is the basis of 

communication" [9, p. 498]. The main prerequisite for adequate communication is the presence of common knowledge, 

especially when the participants of communication belong to different linguistic and cultural communities. In the course 

of training, students must acquire a certain amount of background knowledge [10]. Country background knowledge is not 

just any knowledge about a country, as they are sometimes still understood, but those background knowledge that, in 

contrast to universal and regional knowledge, is characteristic only for residents of a certain country, for all residents of 

this country, and is absent from foreigners, if foreigners have not specifically studied this country [11, p. 74-75]. 

The use of various authentic sources that make up the knowledge of ethnopsychological features of native speakers 

and the ability to use them in the process of communication contributes to the formation of linguistic and cultural 

competence in the lessons. In the course of intercultural communication, there is a communicative interaction between 

representatives of different cultures. In their behavior, participants in cross-cultural communication are supposed to use 

knowledge about the received cultural norms of the language being studied. 

When teaching a foreign language, it is necessary to form a so-called new national picture of the world for the correct 

perception of foreign culture and foreign-language text. Therefore, it is of great importance to refer to the culture and art 

of the country of the language being studied. The selected material is considered as a source of extralinguistic information, 

which causes a motive and incentive to assimilate national-marked vocabulary and improve various types of speech 

activity in a foreign language. 

Based on all the above, it can be concluded that the selected material should perform the following tasks: 

- to encourage the interest of students, help them form motivation to continue their educational activities; 

- to give cognitive information; 

- to take into account the culture of the native country of students and maintain respect for the people-a native 

speaker of a foreign language; 



- to ensure that the development of oral and written speech is consistent with the objectives of training, and, in 

addition, the assimilation of national-marked units of the language. 

 

References: 

1. Competence in education: experience in design: SB. nauch. Tr. / ed. A.V. Khutorsky. - M.: INEK, 2007. - 327 p. 

2. Pykhina, N. V. the Problem of pedagogical conditions for the formation of linguistic and cultural competence of 

Junior schoolchildren. [Electronic resource] / N. V. Pagina. – URL: https://cyberleninka.ru/article/v/problema-

pedagogicheskih-usloviy-formirovaniya-lingvostranovedcheskoy-kompetentsii-mladshih-shkolnikov. 

3. New dictionary of methodological terms and concepts (theory and practice of language teaching) / ed. E. G. 

Asimov, A. N. Shchukin. - Moscow: ICARUS, 2009. - 448 p. 

4. Leifa, I. I. the Role of socio-cultural aspect in the formation of professional competence of future teachers of a 

foreign language: abstract. ... candidate of pedagogical Sciences / leifa Irina Ilinichna. - Moscow: MSPU, 1993. - 16 p. 

5. Tomakhin, G. D. of the United States. Language and culture dictionary / G. D. Tomakhin. - Moscow: Astrel, 

2001. - 272 p. 

6. Vlakhov, S. I. Untranslatable in translation / S. I. Vlakhov, S. p. Florin. - Moscow: International relations, 1986. 

- 416 p. 

7. Tomakhin, G. D. Realii-Americanisms: a guide to country studies / G. D. Tomakhin. - M.: Higher school, 2008. 

- 238 p. 

8. Davletbaeva, R. G. Connotative vocabulary at the lessons of the Russian language / R. G. Davletbaeva / / 

Lingvometodicheskiy aspect of the formation of a language personality in the national school: collection of materials of 

the NPC / ed. by A. A. Somov. - Ufa: BSPU Publishing house, 2012. - Pp. 85-88. 

9. Akhmanova, O. S. Dictionary of linguistic terms / O. S. akhmanova. - Moscow: Russ. yaz., 2010. - 576 p. 

10. Krasnozhonova, E. S. the Role of linguo-cultural competence of a foreign language teacher in teaching the basics 

of intercultural communication [Electronic resource] / E. S. Krasnozhonova. – URL: 

http://www.pglu.ru/lib/publications/University_Reading/2009/VIII/uch_2009_VIII_00004.pdf. 

11. Schmid, A. country Studies, mass media and teacher of Russian as a foreign language / A. Schmid. - Moscow: 

MSU Publishing house, 1971. - 123 p.  



 


